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b. “‘Postcolonial’ is not a time after colonialism, but rather for me it represents more 
an aspiration, a hope, not yet achieved” (Battiste, 1998, 1).  Why does Battiste 
believe that we our society is still in a state of colonialism, and how does that 
reflect in our education system? 

c. “Without a doubt, many educators are seeking the means of effecting positive 
change to these questions. From New Zealand have come some international 
examples of inspiration where the Maori have transformed education, through 
directly effecting the active politicization of the parents in the education of their 
children. This created the Ko Hungeo Reo language nests and later the Kura 
Kaupapa Maori schools. Without taking the comparison too far, however, it is 
important to note that the comparative example of the education of the Maori and 
the context of education in Canada is different from the boarding schools in New 
Zealand which used Maori language and educated them in the British model” 
(Battiste, 1998, 9).  Referring to this quote, what is Battiste saying about our 
education system? Why is this section in the article included? 

d. “New and on-going allies to this work have provided important work in antiracist, 
anti-oppressive emancipatory education.  This journey cannot be achieved by 
Indigenous peoples alone but has to be collective collaborative work as SSHRC 
(Social Sciences and Humanities Research Council) has come to understand in 
their more recent initiatives.  These collaborations should also draw from the rich 
but neglected knowledge that is already available.  This transformation does not 
come easily, as many Indigenous people recognize the damage that many 
researchers have inflicted on them and resist research that is appropriative and not 
beneficial to them” (Battiste, 1998, 9).  What is the “neglected knowledge” that 
Battiste is referring to? 

e.  “However, educators have not kept pace with First Nations, with the Federal 
Government, with the Courts, and with International law.  As a result, very little 
of these developments has entered into the educational enterprise, but remains 
stagnant at providing cultural knowledge, a diet of ‘bannock, beads and feathers’ 
that do little to educate or empower First Nations children, much less educate the 
general public of the laws that regulate relations with the First Peoples of Canada” 
(Battiste, 1998, 14).  What can educators do to empower Aboriginal ways of 
Knowing? 

4. Go through the 5 group questions. 



 

5. Pose a question to the class: “What are the fallacies and shortcomings of this article?”  
Discuss. 

   



 

a. “Cognitive Imperialism is a form of cognitive manipulation 
used to discredit other knowledge bases and values and seeks to 
validate one source of knowledge and empower it through 
public education. It has been the means by which the rich 
diversity of peoples have been denied inclusion in public 
education while only a privileged group have defined 
themselves as inclusive, normative and ideal” (Battiste, 1998, 
10-11).  

 

In your own words AND related to this article, describe 
cognitive imperialism, and specifically, how do you or 
Battiste see it used in the educational system? 

 Oppression 

 Very objective and non-personal – looks objects and things 
rather than at the people and how THEY define themselves 

 Museum effect – observing a culture but not engaging with 
it (either dead, in the past, or “unavailable) 

 Teaching about Aboriginal ways of life and knowledge 
rather than being absorbed into Aboriginal ways of life and 
then teaching 

   



 

b. “‘Postcolonial’ is not a time after colonialism, but rather for 
me it represents more an aspiration, a hope, not yet achieved” 
(Battiste, 1998, 1). 

 

Why does Battiste believe that our society is still in a state of 
colonialism, and how does that reflect in our education 
system?  

 We still have a very paternal role in “guiding and helping” 
them 

 Eurocentric texts / curriculum 

 Not incorporated into all aspects – only a single subject 

 Need to look back before colonial time period – the 
Aboriginals do not define themselves within this period 

 We still teach about – we don’t include Aboriginal ways and 
value into our teaching 

  



 

c.  “Without a doubt, many educators are seeking the means 
of effecting positive change to these questions. From New 
Zealand have come some international examples of inspiration 
where the Maori have transformed education, through directly 
effecting the active politicization of the parents in the education 
of their children. This created the Ko Hungeo Reo language 
nests and later the Kura Kaupapa Maori schools. Without taking 
the comparison too far, however, it is important to note that the 
comparative example of the education of the Maori and the 
context of education in Canada is different from the boarding 
schools in New Zealand which used Maori language and 
educated them in the British model” (Battiste, 1998, 9). 

 

Referring to this quote, what is Battiste saying about our 
education system? Why is this section in the article 
included?  

 Our system has not included the voices of the Aboriginals 
for far too long 

 The voice of change needs to be unpaternalistic – it needs to 
come from the Aboriginal people directing change 

 Often, “research” that we have comes from a Eurocentric 
worldview – this is inadequate to create appropriate change 
or to determine what is important to Aboriginal culture



 

d.  “New and on-going allies to this work have provided 
important work in antiracist, anti-oppressive emancipatory 
education.  This journey cannot be achieved by Indigenous 
peoples alone but has to be collective collaborative work as 
SSHRC (Social Sciences and Humanities Research Council) has 
come to understand in their more recent initiatives.  These 
collaborations should also draw from the rich but neglected 
knowledge that is already available.  This transformation does 
not come easily, as many Indigenous people recognize the 
damage that many researchers have inflicted on them and resist 
research that is appropriative and not beneficial to them” 
(Battiste, 1998, 9). 

 

What is the “neglected knowledge” that Battiste is referring 
to?  How can it be used? 

 It’s about what defines them as people – it’s not about what 
has been done to them 

 Culture, traditions, ways of raising children 

 Positive ways of learning and teaching about them (non-
colonialization times and forward) 

 

  



 

e. “However, educators have not kept pace with First Nations, 
with the Federal Government, with the Courts, and with 
International law.  As a result, very little of these developments 
has entered into the educational enterprise, but remains stagnant 
at providing cultural knowledge, a diet of ‘bannock, beads and 
feathers’ that do little to educate or empower First Nations 
children, much less educate the general public of the laws that 
regulate relations with the First Peoples of Canada” (Battiste, 
1998, 14). 

 
What can educators do to empower Aboriginal ways of 
Knowing?  

 Individual education and thoughtfulness – incorporating 
Aboriginal ways of life and knowledge into our own schema 

 Moving beyond tokenism – finding out what is important 
and believing it is – then incorporating it into our own lives 

 Not teaching about, but teaching through 

 

 
 


